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fications for such schemes. The data from which it is
certain that the content of education would be culturally
impoverished by the creation of common schools already
exists, much of it in the multiplication table. It does not
require that the future of hundreds of children should be
jeopardized to draw the obvious conclusion, even if one
ignores the all too obvious effects of this kind of education
in America. Actually there is no reason why we should
ignore completely the effects of the comprehensive school
in America. Though the need to create a sense of
national unity in a very heterogeneous population has
made the creation of such schools much more justifiable
in that country than in England, it is nevertheless very
necessary to take account of the movement away from
them that is now shown by the most responsible educa-
tional opinion in America, of which Professor Kandel
may be taken as representative.
It may be objected that I have stressed exclusively the
effect on the education of the most intelligent children.
I have done this for three reasons. The first is that,
because of their greater ability, more possible courses of
study are open to them. It is die highly intelligent who
suffer when opportunity is restricted, for Nature herself
has limited the intellectual opportunities of the majority.
Secondly, since the numbers of those with an intelligence
near the average are so great, it is possible in a common
school of any given size to create groups of near-average
children much more homogeneous in aptitude and inter-
ests than those including the extremes of the intelligence
range. And, finally, many of the staunchest defenders of
the common school are among the most anxious to pro-
vide special segregated schools for the dull and backward.